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SESSION 1—INSTINCTUAL AND DELIBERATE
REACTIONS AND RESPONSES
Room setup

Set up the room with one or two round or rectangle tables for about
six participants each to allow for discussion and ample space for use
of participant materials and exercises.

Training aids

You will need:
Class sign-in sheet
Easel pad or white board and markers
Power point slides

Instructional
methods

Instructional methods used in this session include:

Participant
materials

Participant materials needed for this session include:

Session
agenda

Topics covered in this session include:

Role play activity
Individual activity
Large group discussion
Lecture
Power point slides

Class Ground Rules (worksheet)
Notes for Both Sides of the Brain (handout)
Anger Scale (worksheet)
Limbic System (worksheet)
The Cortex (worksheet)
Response Log (Session 1 homework)
Power point slides
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How the brain works in conflict
How nurturing affects problem solving and conflict resolution
Working the brain from the cortex
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Welcome

WELCOME participants and provide a brief self-introduction:

(x minutes)

Career background
Specific experience relating to conflict resolution, recovery,
relapse prevention, and training
PROVIDE relevant housekeeping information:
DISTRIBUTE class sign-in sheet
PROVIDE directions to restrooms and public telephones
REQUEST that participants turn off beepers and cellular
telephones or set them in vibrate mode so as not to disturb
others
DISCUSS any other information relevant to the facility and/or
location of the training
DISCUSS any payment or receipt needs
DISCUSS any reporting requirements (for example, PO, EAP,
etc.)

Sign-in sheet

Participants’ ASK participants to introduce themselves to the group in 30
introductions seconds or less.
(x minutes)

Participants’
expectations
(x minutes)

What brings you to this group?
Do you have specific experience relating to conflict resolution,
recovery, or relapse prevention?
ASK participants to describe what they expect to achieve from the
course.
RECORD participants’ expectations on flipchart paper.

Expectations
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Desired
outcomes
(x minutes)

In your own words …
DESCRIBE the desired outcomes of the 12 to 24 week course:
Upon successful conclusion of this course, you will:
Develop new tools and concepts to better understand your own
reactions to conflict and alternative methods to communicate
when in conflict with others
Be more mindful of your reactions to conflict
Be more present to others as you are communicating in conflict
Have stronger control over your impulse to react and respond
with greater insight; that is, you will be able to stand still in the
moment
Develop a deeper understanding of your own “baggage” and
tender points in conflict situations, with a new ability to heal
through those points

Class ground DIRECT participants to the Class Ground Rules worksheet in
their workbook on page 2.
rules
(x minutes)

REVIEW class ground rules and ASK participants whether they
would like to include additional rules on the list.
RECORD additional rules on flipchart paper.

Class ground
rules

SUGGEST to participants that they record additional rules on the
worksheet.
CONFIRM class consensus on the ground rules by asking for a
voice vote of agree, disagree, or request a change.
NOTE:

Class ground
rules
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This begins the first session with participants
learning to make agreements or speak the truth
if they disagree or want to request a change in
the rules from the group. These same skills are
applied throughout the course.
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Note taking
(x minutes)

DISTRIBUTE copies of the Notes for Both Sides of the Brain
handout.
EXPLAIN that this is a special notes recording page that
acknowledges the left (logical) and the right (creative) sides of the
brain.

Note-taking
pages

EXPLAIN that it also acknowledges that no matter how compelling
the upcoming lessons are, our minds will wander during class.
ENCOURAGE participants to use the left side of the page to
record their grocery lists or to doodle.
SUGGEST they use the right side to record notes on the lessons
being taught throughout the course.

Session
purpose

In your own words …

(x minutes)

This session provides a forum for us to begin getting to know one
another and an opportunity for you to share your expectations,
which we have already recorded. The focus of today’s lesson also
provides a discussion of how the brain works in conflict and how
nurturing affects problem solving and resolution.

Learning
objectives

In your own words …

(x minutes)

DESCRIBE what the participants should be able to do at the
conclusion of today’s lesson.
At the end of this session, you will be able to:
Identify acceptable and unacceptable behaviors in class
Describe how the brain works in conflict
Describe how nurturing affects problem solving and conflict
resolution
Begin working your brain from its cortex
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The limbic
system
(x minutes)

Limbic system

In your own words …
INSTRUCT … Let’s begin by putting your left index finger to your
brain in the middle side of head, and your right index finger to the
middle top of your head. Visually image where these two points
intersect in your brain. This is the limbic section of your brain.
EXPLAIN … It is the oldest part of the brain, dating back to the
first development of man. Back then, it was the largest part of the
brain. Its primary purpose was to react to its environment. In other
words, if the dinosaur was coming to greet you, you were either
going to attempt to kill it for dinner (fight) or run like heck the
other way (flight). Today, these main two reactions to conflict—
fight or flight—are still the usual reactions that we can expect
from humans in conflict situations. This is the reptilian brain
(point out the alligator in the workbook on page 3). The alligator
snaps down on something in its fight, and will not let it go until it
tears it up.
EXPLAIN … All of us grew up in homes that capitalized on this
behavior. It has been passed down from generation to generation,
and we are all familiar with it. Let us show an example.

Introductory
role play
(x minutes)

ASK … Will someone volunteer to play my 7-year-old child? I
promise not to hurt you.
NOTE:
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This statement is intended to be humorous, as
well as to advise the participants that the role
play is for explanatory purposes only.
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Introductory
role play,
continued

In your own words …
DESCRIBE the scene …
The mother or father picks up the 7-year-old child at the close of
the school or work day
The child immediately begins asking the parent to go to
McDonald’s or for pizza or anything else that a 7-year-old might
do.
The parent scolds the child by saying that this is not going to
happen, I don’t have money (or time), we’ve already gone there
this week, etc.
The child acts out, wanting his or her way.
The parent escalates by saying: “I am the parent, and this is the
way we are going to do it!”

Scene 1

In your own words …
REVIEW and debrief the role play. ASK …
Is this experience familiar to you, either within your own family
or families that you know?
How do you think the child feels?
What do you think the child is learning?
How do you think the child will relate to the parent as this scene
develops and carries on year after year?
What options does the child have? How does that build – or not –
the brain in a positive manner.
What role model is the child becoming familiar with and what type of
communication style is he or she learning?
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Introductory
role play,
continued

In your own words …
DESCRIBE the scene …
The parent and child are at home.
The child receives a snack of crackers and milk as the parent
prepares dinner.
The child spills milk over the floor.
The parent sees this and becomes angry, pointing his or her
finger, and saying something like: “How many times have I told
you not to put your milk so close to you! Look what you have
done! You are always making messes, and I just cleaned this
floor!”

Scene 2

In your own words …
REVIEW and debrief the role play. INSTRUCT participants to pay
attention to the words that are being said, the tone of voice that is
used, the body stance, the facial expressions, and any gestures (like
finger pointing).
ASK …
What does this tell you? How is the brain being affected?
What do you want to do when a person points a figure at you?
What does your brain say to you when someone points a finger
at you?
What is the child learning?

Spontaneous
role play
(x minutes)

In your own words …
INSTRUCT …So, let’s play some more with this. I would like to do
some spontaneous role plays using these words and having you react
to them. Please pay attention to your automatic response.
If you do not want to play, please just say, “Not now.” Again, I
promise not to hurt you.
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Spontaneous
role play,
continued
Example 1

In your own words …
CHOOSE a participant and ask him or her to role play with you. If
he or she agrees, then begin.
SAY … “Don’t you ever do that to me again!”
ASK …
What did your brain do and how did it want to react? (Flight or
fight)
What response did the brain want to give?

Example 2

In your own words …
CHOOSE another participant and ask him or her to role play with
you. If he or she agrees, then begin.
SAY … “You never remember our anniversary!”
ASK …
What did your brain do and how did it want to react?
What response did the brain want to give?
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Spontaneous
role play,
continued
Example 3

In your own words …
CHOOSE another participant and ask him or her to role play with
you. If he or she agrees, then begin.
SAY … “I like your shirt—but those pants…!”
ASK …
What did your brain do and how did it want to react?
What response did the brain want to give?
What happens after we use the “but?”
EXPLAIN … Everything we said before that point is forgotten. The
concentration goes to the words after the “but.” WE GET OUR BIG
“BUT” IN THE WAY!
The word “but” does not have a useful place in our language, and
yet we use it without thought. Try changing the word “but” to “and”
and see what happens. For example, say “I like your shirt and those
pants! Did I tell you about the sale at JC Penney’s? They have some
other color pants that would go very well with that shirt!”
EXPLAIN … The intention in this example really was to say that the
pants did not match or look good with the shirt. Another way to get
the point across is to make a comment and to give a helpful hint,
such as where a person, or how a person, could consider something
you have in mind. Ultimately, it is up to that person, and it is more
likely that the person will “hear” what you are saying if you put it in
a context so that the cortex can hear it and decide what to do with
the information.
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Activity:
Limbic brain
(x minutes)

In your own words …
INSTRUCT participants to listen to the following words and share
some of their own examples and experiences.
How???
Could
Always
You’d better …
Never
Won’t
If you ever …
But!
Should
Absolutely
ASK participants to relate how they reacted then and how they might
react now to those words and phrases.
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